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Statement on Teaching
As a teacher of sociology and the social sciences, I have three primary objectives in my instruction:
(1) to facilitate appreciation for the scientific study of society and core sociological concepts and
perspectives; (2) to encourage students to question their perceptions of the social world and
participate in larger conversations about society; and (3) to give students opportunities to do sociology
and see its applicability outside of academia. These objectives direct my teaching.
The first of my objectives is to help students think about society scientifically. I aim to do this in all
my teaching, but it is most present when I social research courses. At Michigan State University, I
was the lab instructor for Social Research Methods I and II on multiple occasions. These cover
research design, data collection, and data analysis. At Washington State University, I
taught Introduction to Social Research course, which serves as an introduction to sociological
research and design for non-majors. In all cases, I focused on identifying and mastering deductive
and inductive logical reasoning. I emphasized the systematic nature of data collection and analysis
and how crucial these steps are to accurate study. Students acquire a variety of proficiencies in these
courses. Regardless of discipline, students are presented with research in their daily lives. These
courses provide the skills to think about social life scientifically. My use of real-life examples helps
students see the importance of the scientific study of society. Through examples, exercises, and
assignments students question their perceptions and grasp the importance of logical reasoning.
To achieve my second goal, I use discussion-based learning. During discussions, students engage
with the material and the viewpoints of others. Verbalizing and justifying their position urges students
to grapple with their preconceived beliefs about the social word. I aim to accomplish this in all classes,
including those taught online. As the instructor of an online Youth & Society course, I guided
discussion forums centered around the debate of important topics. Student reviews indicate that this
was a valuable tool for transferring the crucial learning component of discussion to an online format
while also shifting perceptions on social issues. I have accomplished similar goals in an online Social
Problems course. Similarly, I value discussion for in-person courses. Even in large courses, I use
brief peer discussions to break up lectures and apply course material.
My third objective directs my teaching of research methods courses, but I aim to encourage students
to do sociology through assignments in other courses, as well. For instance, in my Sociology of
Sport courses at Washington State University, I urge students to do sociology as they view popular
media and current events. In one iteration of the course, I dedicated time weekly to exploring a current
issue through a sociological lens. For other editions, students took a sociological approach to their
viewing of popular sports films and documentaries. In both versions, students were pressed to see the
relevance of sociology to everyday life. In methods courses, the exercises and assignments allow
students to conduct statistical tests to investigate real sociological issues with real data. Through these
courses, students acquire the skills to perform every step of the research process and apply their
understanding. Students leave these courses with the skills to do sociology.
To reach my teaching objectives and grow as an instructor, I am dedicated to continued learning and
improvement. I was an Interdisciplinary Inquiry and Teaching Fellow at James Madison College at
Michigan State University during the 2016-2017 academic year. The goal of the program is to
broaden and enrich the professional development experience of a diverse group of graduate students.
To enrich education through diversity, the University of Idaho is an equal opportunity/affirmative action employer.

As a Fellow, I worked with faculty to engage in structured discussions on pedagogy, practice, course
design, and curriculum development. We investigated questions concerning the intellectual
coherence and viability of interdisciplinary teaching and learning. During my year, the program was
focused on the possibilities and limitations of incorporating technology into the university classroom.
As a Fellow, I completed a project investigating social knowledge construction in online debates,
using content analysis of student work from my online courses.
The opportunity to train students in the study of society has been one of the most enjoyable and
fulfilling aspects of my career. My teaching has been praised by faculty, such as this evaluation of
my work: “Sam Mindes ranks among the most outstanding TAs it has been my privilege to work with
in over 20 years of teaching.” These notes encourage me to strive for the best as I work to equip
students with the skills to be well-rounded, discerning contributors to society. I have received very
positive evaluations from students on many aspects of my teaching. From my most recent courses,
students rate my effectiveness, the course quality, and the value of the course between 4.0 and 4.3 on
a scale of 1 to 5. Evaluations show high ratings on all categories of my teaching including, my
enthusiasm, my variety of teaching methods, and the alignment of material with course goals. On
these criteria, I regularly rate between 4.5 and 4.7. I receive similarly high ratings on the usefulness
of my feedback, my availability, and the respect I show for students and their ideas.
Written student feedback has been similarly encouraging. In these reviews, students have called my
course material “purposeful” and “intentional” and noted that my enthusiasm made them “more
intrigued and drawn to the material.” Their appreciation of my style is evident in comments like “[he
is] great at using the lecture slides as a supplement in his lecture instead of just reading it word for
word.” Furthermore, students recognize the value of my personality in the classroom. They note that
I am a “super relatable guy,” a “very personable instructor,” and “very good at connecting with
students.” They find value in my humor in the classroom, saying, “I love that he is funny and super
nice and always super respectful to everyone.” In particular, comments like the follow motivate me:
“Samuel Mindes is an outstanding, creative, and entertaining professor who shows a very clear
passion for his field of study. This makes it so much easier to engage with the class and take away
something new at the end of each lecture! One of my favorite classes this semester.”
Despite these positive reviews, I always use student feedback to find ways to improve. I value student
responses that critique my teaching, and I work to incorporate their suggestions to be a more effective
teacher even when teaching a course for the third time. To this point in my career, I have been the
instructor for in-person courses: Introduction to Social Research, Youth & Society, and Sociology of
Sport on three occasions. I have also online taught Social Problems and three editions of Youth &
Society. I was a co-instructor for People and Environment, Social Research Methods I, and Social
Research Methods II. I would enjoy teaching these kinds of classes again, as well as develop new
foundational courses on introductory topics, social theory, methods, and statistics. Furthermore, I am
prepared to teach in my areas of specialization, such as global migration, development, globalization,
population studies, and quantitative methods. I am passionate about teaching these topics to students
of all disciplinary backgrounds and diverse life experiences. As a committed educator, I am set to
succeed in teaching numerous other courses in and outside of my specializations.
I would be a valuable addition to a department that prizes high-quality instruction. I am a versatile,
driven, and creative educator. I care deeply about every student and our society’s future. I look
forward to any opportunities to teach students the skills of sociology and the value of the sociological
approach. For more information on my teaching, please visit the teaching portion of my website
(www.samuelcmindes.com/teaching). Please do not hesitate to contact me.
- Samuel C. Mindes, PhD

SOC 245: Sociology of Sport || Washington State University
Spring 2019 || Tuesdays & Thursdays: 9:10a to 10:25a || Abelson 201
COURSE INFORMATION
Instructor
Samuel C. Mindes
Email: samuel.mindes@wsu.edu
Office: Wilson-Short Hall 214
Office Hours: Wednesdays 9:00 to 11:00am and by appointment
You are welcome to drop in for my office hours. If you would like me to prepare anything for a meeting
(e.g., updated grades, assignments to return, exams to discuss), please let me know ahead of time.

Communication
The primary mode of communication outside of class is email. I expect you to check your email regularly (as
well as the Blackboard course page). I check my email regularly between 9am and 5pm, Monday through
Friday. If you email me during those times, I will usually respond within 24 hours.

Teaching Assistant
Chris Santucci
Email: c.santucci@wsu.edu

Office: Wilson-Short 148
Office Hours: Tuesdays 10:30-11:30am and by appointment

REQUIRED TEXTS (available at The Bookie)
George H. Sage, D. Stanley Eitzen, & Becky Beal. 2018. Sociology of North American Sport. Oxford University
Press. Eleventh Edition. ISBN: 978-019085410-2
NOTE: Also available as an eBook at www.vitalsource.com or www.redshelf.com.
I recommend getting the eleventh edition, as some of the content and organization has
changed from previous editions. If you choose to get an earlier edition, it is your
responsibility to account for the updated content being used in the course.
*Additional course readings and materials that may be required will be distributed via Blackboard.

COURSE OVERVIEW
From the Course Catalog
Sociological study of sport in America.

From your Instructor
The sociology of sport is the sub-discipline of sociology that focuses on sports from a sociological
perspective. In this course, we will explore how sports are intertwined with social, cultural, political, and
economic forces. We will explore these forces at many levels, from the individual to the global. This course
deals with the many ways that individuals interact with sports organizations and activities: as participants for
recreation and leisure; as participants for self-expression and personal fulfillment; as spectators and
bystanders; and as consumers of sports for entertainment. Additionally, this course deals with the
organization of sports and sports organizations as representations of social organizations in general, which
can be analyzed in terms of goals and norms, social roles, manifest and latent functions, including all the
complex social dynamics that characterize other social organizations, such as stratification (e.g., by race,
class, and gender). Lastly, this course deals with the political economy of big time sports at the university and
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professional level and the intricate dynamics of money-generating amateur sports and the business of
professional sports. Through this course, students will be introduced to the conceptual and theoretical tools
necessary to analyze sports and their relation to major social issues. Students will learn to apply general
principles of sociology to the analysis of multiple types of sports and critically evaluate different types of
sports in terms of their uses.

OBJECTIVES
Washington State University’s Seven Learning Goals of the Baccalaureate identify core skills and knowledge
that students should develop through their undergraduate studies. Several of these learning goals are
fundamental to the development of this course. Along with the Department of Sociology’s aim to develop
student skills in critical thinking, quantitative and symbolic reasoning, research methods, information
literacy, communication and life-long learning, this course has specific learning outcomes that aim to equip
students to succeed after graduation.

Student Learning Outcomes
The specific Student Learning Outcomes for this course are included in the table below, followed by the
relevant WSU Learning Goal(s). Also listed are the course topics and assignments that connect to these
learning outcomes.
At the end of this course, students should be able Course topics (and dates) that
to:
address these learning
outcomes:
1. critically assess research literature on sociology Several weeks of the semester
of sport (WSU Goal: Critical and Creative
will address this learning
Thinking)
outcome
2. recognize, define, and understand theoretical
Each week’s topics, readings,
and empirical approaches to studying sports
and activities will address this
from a sociological perspective (WSU Goals:
learning outcome
Information Literacy, Scientific Literacy)
3. identify and evaluate social problems related to Each week’s topics, readings,
the study of sport (WSU Goals: Information
and activities will address this
Literacy, Critical and Creative Thinking)
learning outcome
4. apply course concepts to personal experiences Each week of this course will
(WSU Goals: Critical and Creative Thinking,
address this learning goal
Information Literacy)

This objective will be
evaluated primarily by:
Film Reports & Exams
Course Engagement
Journal, Film Reports, &
Exams
Course Engagement
Journal, Film Reports, &
Exams
Course Engagement
Journal & Film Reports

SUMMARY OF COURSE EXPECTATIONS
Readings
Each week there will be readings assigned from the textbook. Readings are listed in the course schedule
found on this syllabus. They will be listed on the course website as well. Supplemental readings, videos, and
podcasts will be required as well; these will be included on the course website. You are expected to have
completed all of the readings before the class for which they are listed.

Class Attendance, Participation, and Classroom Behavior
You are expected to attend all class meetings, as it is vital to receive the information given out in lectures.
When in class, you are expected to be engaged in class and participate in any class discussions and activities.
In addition, behavior that is detrimental to the classroom will not be tolerated. This includes comments that
are disrespectful to fellow students, instructors, or other members of society. Furthermore, use of electronic
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devices should remain relevant to the course. To avoid the temptation, I recommend silencing phones and
limiting use of tablets and laptops to taking notes.
Additionally, please do not use your phones to take pictures of the lecture slides. If I am going too quickly
during lectures, please ask me to slow down. However, your notes do not need to include every word from
every slide. I encourage you to work with your classmates to compare notes to see what you might have
missed during the lecture. Office hours are another opportunity to see if you missed anything in your notes.

Classroom Participation (50 points; 10% of final grade)

Throughout the semester, we will use a classroom student response system called Socrative for classroom
engagement and participation. Your participation will be worth up to 50 points toward your final grade. We
will not necessarily use Socrative in every class period and it will be unannounced. Attending every class
period will ensure that you receive all possible points.
Socrative is free for students. It is available online at socrative.com from any laptop, tablet, and smartphone that's web-enabled. Or you can download the Android or Apple app (make sure you get the 'Student'
app). Bring some kind of technology that can access this each day. You will need to log in to our private
"Room" using the name I'll provide in class each day. You'll then enter your WSU ID#, which I have already
linked with your name. You do not need to create an account, username, or password.

Weekly Course Engagement Journals (75 points; 15% of final grade)
During each week of the course (except for Thanksgiving break) you need to submit an entry to the weekly
Course Engagement Journal on Blackboard. These entries are intended to show me that you are actively
engaged in the course in some way. These must be submitted by the end of the day on Sunday of each
week. Each week’s entry is worth 5 points. You will need to write one paragraph that discusses one of the
following things:
• something you learned during the week in this class through the lectures, textbook, or other
class activities (title these entries ‘Learned’);
• something you saw in the sports world that relates to sociology (title these ‘Sports World’); or
• something about sociology or sociology of sport that you do not quite understand or have
questions about (title these entries ‘Questions’).

Exams (three at 65 points each; 13% of final grade each)
The course will include three in-class exams worth 65 points each. The exams are not cumulative; they will
only cover concepts from the chapters, films, and other materials in that unit. Exams will consist of multiple
choice and true/false. Specifics about each exam will be given later.
Exams can be made up only with approved documentation. The format for a make-up exam may be altered
from the regularly scheduled exam. You must inform me as soon as you can about the need for a make-up.

Film Responses (four at 30 points each; 6% of final grade each)
Throughout the semester, we will watch four sports-related films during class time. For each of these films,
you need to complete a Film Response, in which you analyze the film through a sociological lens by
responding to specific questions posed about the content of the film.
For each film you will respond to three questions in a paragraph each. These reports are due on February 1,
February 22, March 22, and April 12 (one week after we watch each film in class). Grading will be based on
your critical thinking, the insight of your response, and the application of course content and concepts.
Evidence of detailed viewing of the film and spelling/grammar will be assessed as well. More information
about expectations for the assignment will be provided in a separate document.

In-depth Film Report (60 points; 12% of final grade)
In addition to the four films we watch in class, you will need to watch one sports film of your choosing on
your own and write an In-depth Film Report. This may be a feature film or documentary, but it needs to
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contain sociological content you can analyze—but almost every film has sociological content! This report
will be roughly 900 to 1,2000 words and must be submitted via Blackboard by midnight on Friday, April
19. More information on this assignment will be provided separately.
Note: Blackboard submissions will use SafeAssign, which automatically checks submissions for plagiarism
and originality. Using the work of others will risk your grade in the class and status at the university.

Undergraduate Writing Center
The Writing Center provides free, walk-in peer consultation services. Use of the face-to-face services of both
the Writing Center (CUE 303) and the Writing Commons (CUE 402) is strongly encouraged. Online tutoring is
available through eTutoring.org. Additionally, an extensive list of resources are available on The Writing
Center’s website (https://writingprogram.wsu.edu/undergraduate-writing-center/), covering style, grammar,
proper citation, and much more.

GENERAL GRADING CRITERIA AND POLICIES
Grade Breakdown

Grading Scale

Participation w/ Socrative
Course Engagement Journal
Brief Film Reports (4 total)
In-Depth Film Report
Exam 1
Exam 2
Exam 3
Total

50 points
75 points
120 points
60 points
65 points
65 points
65 points
500 points

10%
15%
24%
12%
13%
13%
13%
100 %

465 – 500 points
450 – 464 points
435 – 449 points
420 – 434 points
400 – 419 points
385 – 399 points

A
AB+
B
BC+

370 – 384 points
350 – 369 points
335 – 349 points
300 – 334 points
0 – 299 points

C
CD+
D
F

Timely Submission of Assignments
Specific due dates for each assignment are noted on this syllabus or on other course documents. Please
adhere to those deadlines. Late work will not be accepted.

UNIVERSITY AND COURSE POLICIES
WSU Reasonable Accommodation Statement
Students with Disabilities: Reasonable accommodations are available for students with documented
disabilities or chronic medical conditions. If you have a disability and need accommodations to fully
participate in this class, please visit the Access Center website to follow published procedures to request
accommodations: http://www.accesscenter.wsu.edu. Students may also either call or visit the Access Center
in person to schedule an appointment with an Access Advisor. Location: Washington Building 217; Phone:
509-335-3417. All disability related accommodations MUST be approved through the Access Center.
Students with approved accommodations are strongly encouraged to visit with instructors early in the
semester during office hours to discuss logistics.

Academic Integrity
Academic integrity is the cornerstone of higher education. As such, all members of the university community
share responsibility for maintaining and promoting the principles of integrity in all activities, including
academic integrity and honest scholarship. Academic integrity will be strongly enforced in this course.
Students who violate WSU’s Academic Integrity Policy (identified in Washington Administrative Code (WAC)
504-26-010(3) and -404) will receive academic sanctions appropriate to the severity of the violation, will not
have the option to withdraw from the course pending an appeal, and will be reported to the Office of
Student Conduct.
4

Cheating includes, but is not limited to, plagiarism and unauthorized collaboration as defined in the
Standards of Conduct for Students, WAC 504-26-010(3). You need to read and understand all of the
definitions of cheating: http://app.leg.wa.gov/WAC/default.aspx?cite=504-26-010. If you have any questions
about what is and is not allowed in this course, you should ask course instructors before proceeding.
If you wish to appeal a decision relating to academic integrity, please use the form at conduct.wsu.edu.

Plagiarism
Plagiarism is defined as presenting another’s work or ideas as one’s own. You are expected to do your own
work on all assignments. Students who plagiarize will receive a 0.0 in the course.
SafeAssign: This course will utilize SafeAssign for the submission and evaluation of assignments. This is a
feature on Blackboard that automatically investigates the originality of text. This is done solely for the
purpose of detecting plagiarism in such documents and ensures others do not use your thoughts and ideas
without proper citations. Any assignment submitted outside of SafeAssign will still go through this process
but will be submitted to SafeAssign by the instructor. When non-original text is detected, it does not identify
plagiarism necessarily, as verbatim text can be used with proper citation.

Attendance Policy
Students who have not attended class meetings during the first week of the semester may be dropped from
the course by the Sociology Department; students should not assume that they have been dropped without
verification from the Sociology Department or Registrar’s office. Student should not e-mail the instructor to
ask whether they have missed something important from class during an absence, as everything covered in
class will be important. If a student is absent, it is incumbent upon that student to find out from a classmate
what he or she may have missed in class.

Limits to Confidentiality
Materials submitted for this class are generally considered confidential pursuant to the University’s student
record policies. However, students should be aware that University employees, including instructors, may
not be able to maintain confidentiality when it conflicts with their responsibility to report certain issues
based on external legal obligations or that relate to the health and safety of WSU community members and
others. As the instructor, I must report the following information to other University offices:
• Suspected child abuse/neglect, even if this maltreatment happened when you were a child,
• Allegations of sexual assault or sexual harassment when they involve students, faculty, or staff, and
• Credible threats of harm to oneself or to others.
These reports will trigger contact from a campus official who will want to talk with you about the incident
that you have shared. In almost all cases, it will be your decision whether you wish to speak with that
individual. If you would like to talk about these events in a more confidential setting you are encouraged to
make an appointment with WSU Counseling and Psychological Services personnel.

Dropping the Class
Students are encouraged to contact the Registrar’s office for guidance on dropping the class this semester.
The Registrar can be contacted at 509- 335-5346 or registrar@wsu.edu.

Safety and Emergency Notification:
Classroom and campus safety are of paramount importance at Washington State University, and are the
shared responsibility of the entire campus population. WSU urges students to follow the “Alert, Assess, Act,”
protocol for all types of emergencies and the “Run, Hide, Fight” response for an active shooter incident.
Remain ALERT (through direct observation or emergency notification), ASSESS your specific situation,
and ACT in the most appropriate way to assure your own safety (and the safety of others if you are able).
Please sign up for emergency alerts at MyWSU. For more information on this subject, campus safety, and
related topics, please view the FBI’s Run, Hide, Fight video and visit the WSU safety portal.
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CLASS SCHEDULE
Week

Note: Calendar is subject to change.

Dates Topics, Agenda, and Assignments
Tues, Jan 8 Introduction and Syllabus
Thurs, Jan 10 The Sociological Analysis of Sport

Readings

2

Tues, Jan 15 Social & Cultural Transformations and the Rise of Sport
Thurs, Jan 17 Sport and North American Culture and Values

Sage Ch. 2
Sage Ch. 3

3

Tues, Jan 22
Film #1: Battle of the Sexes (2017) & Discussion
Thurs, Jan 24

4

Tues, Jan 29
Gender in North American Sport: Continuity and Change
Thurs, Jan 31

1

5

Tues, Feb 5 Sport, Social Stratification, and Social Mobility
Thurs, Feb 7 Exam 1

Sage Ch. 1

Sage Ch. 7
Sage Ch. 5

6

Tues, Feb 12
Film #2: Sugar (2008) & Discussion
Thurs, Feb 14

7

Tues, Feb 19
Racial-Ethnic Minorities and Sport
Thurs, Feb 21

Sage Ch. 6

8

Tues, Feb 26 Youth and Sport
Thurs, Feb 28 Interscholastic Sport

Sage Ch. 8
Sage Ch. 9

9
BREAK

Tues, Mar 5
Film #3: Undefeated (2011) & Discussion
Thurs, Mar 7
March 11-15 SPRING BREAK

10

Tues, Mar 19
Intercollegiate Sport
Thurs, Mar 21

11

Tues, Mar 26 Exam 2
Thurs, Mar 28 Sport and Politics

12

Sage Ch. 10

Sage Ch. 13

Tues, Apr 2
Film #4: Next Goal Wins (2014) & Discussion
Thurs, Apr 4

13

Tues, Apr 9
Sport and Economy
Thurs, Apr 11

Sage Ch. 11

14

Tues, Apr 16
Sport and Mass Media
Thurs, Apr 18

Sage Ch. 12

15

Tues, Apr 23
Contemporary Trends and the Future of Sport in North America
Thurs, Apr 25

EXAM

Fri, May 3 Exam 3 at 10:10am
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Sage Ch. 15

IN-DEPTH FILM REPORTS
SOC 245: SOCIOLOGY OF SPORT
Your in-depth film report will accomplish similar goals to the in-class film responses. However, it will be
longer and self-directed. Your goal is to summarize and analyze the film for its sociological content. This
report should be 900 to 1,200 words (no more, no less) and it will be on a film of your choosing (feature
film or documentary). At the end of this document, I have provided an extensive list with descriptions
and rating scores for over 70 films. These have been regarded as some of the best films about sports,
and they all have some sociological content you should extract. You may select a film that is not on this
list, however, it should be something you can discuss through a sociological lens. This report needs to be
submitted via Blackboard by the end of the day on Friday, April 19.
Please note that this report will be sent through a plagiarism checker during the submission process,
which will identify what percentage of the submission is unoriginal content. If you use another source
(even paraphrasing) this must be properly cited. For help with proper citation or any other stage of the
writing process, I strongly encourage you to visit the Undergraduate Writing Center (CUE 303), which
provides free, walk-in peer consultation services.
Your report should accomplish the follow objectives:
• You should spend approximately one page summarizing the content of the film, offering an
overview of the plot, major characters, and story arc.
• You then need to spend a page or so identifying three sociological issues raised by the film. I
have listed many sociological concepts and issues on the following page. For each issue, explain
what incidents in the film led you to think about the issue. If a point of view on the issue is
being offered by the film, explain it, but also offer what thoughts were raised in your mind as a
result of this.
• The final page or so of the report should analyze each of the issues you raised previously. In this
section you should address:
o Why these are important issues to think about in connection to sport?
o How do these issues demonstrate that sport is a microcosm of society?
o If there is a particular problem, how would you solve it in sport and in larger society?
• Use the course textbook and at least one other source that discusses either the meaning of the
film or further explain sociological concepts.
• Use at least six ‘sociological terms’, according to your own view of them and put those in bold.
• Include a Reference page. Include the film itself (title, date, director, and leading actors).
• See the rubric below for more information on grading and expectations.
Formatting and structure guidelines:
• Cover page: Title, date, name, class, and word count
• Include page numbers
• Double-space the text with a standard font
• 900-1,200 words (excluding cover page and references)
• Divide your paper into these four sections, with section headers:
o Summary (approx. 300 words)
o Identification of sociological content. (approx. 300-450 words)
o Analysis of sociological content. (approx. 300-450 words)
o Reference page

Below is a list of many concepts/themes to consider applying to your selected film. This list is not allencompassing but should give you some ideas of where to begin.
general sociological concepts:
• microaggressions
• intersectionality
• sociological theories: functionalism,
conflict theory, interactionist theory,
feminist theory, Critical Race Theory,
hegemony theory
sport, culture, and values:
• sports culture
• social values in sport: competition,
conformity, materialism, progress, etc.
athlete identity/character/socialization:
• exiting the athlete role
• loss of athlete identity
• sport and character building (myth?)
• socialization through/into sport
social power:
• social power in college sport
• economic power of athlete/owners
• reserve clause and free agency in
professional sport
class/stratification concepts:
• social stratification in sport viewership
and participation
• six myths of sport as a mobility escalator
gender and sexuality in sport:
• gender based power differences
• gender role expectations
• three myths of female sport
participation
• impact of Title IX
• athlete sexuality and heteronormativity

race and sport:
• racial stacking
• social sources of imbalanced racial
representation
youth and high school sport:
• consequences of sport for high school,
community, and participants
• youth sport socialization
• academic benefits of sport
• impacts of youth sport
• problems in youth sport
• problems of high school sport
college sport:
• problems in college sport
• amateurism in college sport
• balance of sport and academics in
college sport
• four myths of college sport
sport and business:
• corporatization of sport at all levels
• economic benefits of professional sport
sport and media:
• impact of the media in sport
• biased journalism in sport
sport and politics:
• mixing of sport and politics
• five political uses of sport
the future of sport:
• technological change in sport
• the future forms of sport
• social values and the future of sport

Note: Instructions and ideas for this assignment were adapted Dr. Jane Piliavin’s movie review assignment used in her SOC
647: Sociology of Sport class at University of Wisconsin–Madison. Her website is https://www.ssc.wisc.edu/~jpiliavi/.

IN-DEPTH FILM REPORT GRADING RUBRIC
Evaluation
Criteria:

Excellent

Report demonstrates
careful viewing of the film.
Includes plot and character
overview with detail.
11-12 pts.
Identification and The issue or theme is
explanation of first clearly identified, defined,
sociological issue or and explained.
The issue or theme is
theme
relevant to sociological
thinking. 5 pts.

Film summary and
evidence of
detailed viewing

Identification and
explanation of
second sociological
issue or theme

Identification and
explanation of third
sociological issue or
theme

Analysis of first
sociological issue or
theme

Analysis of second
sociological issue or
theme

Analysis of third
sociological issue or
theme

Writing & Style
(spelling, grammar,
punctuation,
sentence structure,
word limit, etc.)

Good

Report demonstrates
viewing of the film, but
may not include plot and
character overview with
detail. 9-10 pts.
An issue or theme is
identified, but is either not
clearly defined or not
clearly explained.
The issue or theme may
not be fully relevant to
sociology. 4 pts.
The issue or theme is
An issue or theme is
clearly identified, defined, identified, but is either not
and explained.
clearly defined or not
The issue or theme is
clearly explained.
relevant to sociological
The issue or theme may
thinking. 5 pts.
not be fully relevant to
sociology. 4 pts.
The issue or theme is
An issue or theme is
clearly identified, defined, identified, but is either not
and explained.
clearly defined or not
The issue or theme is
clearly explained.
relevant to sociological
The issue or theme may
thinking. 5 pts.
not be fully relevant to
sociology. 4 pts.
The issue or theme is
The issue or theme is
analyzed and discussed
analyzed and discussed
with relevant course
with minimal course
material, sociological
material, sociological
theories and concepts, and concepts, or evidence from
evidence from the film.
the film. 6 pts.
7-8 pts.
The issue or theme is
The issue or theme is
analyzed and discussed
analyzed and discussed
with relevant course
with minimal course
material, sociological
material, sociological
theories and concepts, and concepts, or evidence from
evidence from the film.
the film. 6 pts.
7-8 pts.
The issue or theme is
The issue or theme is
analyzed and discussed
analyzed and discussed
with relevant course
with minimal course
material, sociological
material, sociological
theories and concepts, and concepts, or evidence from
evidence from the film.
the film. 6 pts.
7-8 pts.
No major grammatical or
The report has few major
punctuation errors and
errors. There may be
very few minor errors. Any multiple minor errors as
minor errors do not
long as they do not
interfere with the
interfere with
understanding of the
understanding. 7 pts.
report. 8-9 pts.

Needs Work

Severely Lacking

Report generalizes about
the film and does not use
specific examples and
evidence from the film.
7-8 pts.
An issue or theme is
identified, but is neither
clearly defined or clearly
explained.
The issue or theme may be
lacking in relevance to
sociological thinking. 3 pts.
An issue or theme is
identified, but is neither
clearly defined or clearly
explained.
The issue or theme may be
lacking in relevance to
sociological thinking. 3 pts.
An issue or theme is
identified, but is neither
clearly defined or clearly
explained.
The issue or theme may be
lacking in relevance to
sociological thinking. 3 pts.
The issue or theme is
analyzed and discussed
with no course material,
sociological concepts, or
evidence from the film.
4-5 pts.

Report seems to fabricate
information about the film
and shows little evidence
of viewing. 0-6 pts.

The issue or theme is
analyzed and discussed
with no course material,
sociological concepts, or
evidence from the film.
4-5 pts.

The issue or theme is not
analyzed or discussed in
any meaningful way.
0-3 pts.

The issue or theme is
analyzed and discussed
with no course material,
sociological concepts, or
evidence from the film.
4-5 pts.

The issue or theme is not
analyzed or discussed in
any meaningful way.
0-3 pts.

The report has a few major
errors and multiple minor
errors, but the meaning is
somewhat clear. 5-6 pts.

The report has so many
basic grammar errors and
punctuation errors that the
essay cannot be readily
understood. 0-4 pts.

No clear sociological issue
or theme is defined.
An issue or theme
presented may have little
sociological relevance.
0-2 pt.
No clear sociological issue
or theme is defined.
An issue or theme
presented may have little
sociological relevance.
0-2 pt.
No clear sociological issue
or theme is defined.
An issue or theme
presented may have little
sociological relevance.
0-2 pt.
The issue or theme is not
analyzed or discussed in
any meaningful way.
0-3 pts.
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Overall Course and Instructor
Overall, I would rate the effectiveness of this instructor Samuel Mindes as ...
1. Overall, I would rate the effectiveness of instructor Samuel Mindes as ...

Statistics

Value

Response Count

70

Mean

4.3

Median

5.0

Standard Deviation

0.9

Overall, I would rate the quality of this course SOC 245.01-5340 Sociology of Sport as ...
1. Overall, I would rate the quality of this course SOC 245.01-5340 Sociology of Sport as ...

Statistics

Value

Response Count

70

Mean

4.1

Median

4.0

Standard Deviation

0.7

Overall, I would rate the value of what I learned in this course as ...
1. Overall, I would rate the value of what I learned in this course as ...

Statistics

Value

Response Count

69

Mean

4.0

Median

4.0

Standard Deviation

0.9
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Overall Question Set
Count

Inst Mean

Median

SD

Dept Mean

Effectiveness of Instructor

70

4.3

5.0

0.9

4.3

Quality of Course

70

4.1

4.0

0.7

4.0

Value

69

4.0

4.0

0.9

4.1
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Overall Feedback Comments
Is there any other additional feedback you would like to provide?
Comments
Loved this class.
really interesting class
Great prof, great class
It was a good class.
Thank you for such a great semester Professor Mindes!
Nope, all I have to say is it was my favorite class and I think Professor Mindes is an awesome professor
Keep up the good work, I really enjoyed this class this semester!
Sam made this class very interesting and fun! I loved it!
No.
I learned a lot in this class about what the sports world really is all about; its great things and it's not so great things. I really respect
that he teaches real and always knows what he's talking about.
Great overall teacher! Pleasure to be in your class.
none
This was an enjoyable class where lectures were fun and engaging. Sam was throwing some humor into his lectures
N/A
More feedback on assignments would have been beneficial
N/a
You're doing great, keep it up.
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Instructor Questions and Comments
Instructor Questions
Inst
Mean

Count

Median SD

Dept
Mean

Clearly connected the course learning goals to course activities, assignments, and
assessments

69

4.6

5.0

0.8

4.6

Was enthusiastic about teaching the course.

69

4.5

5.0

1.0

4.6

Used a variety of explanations, examples, activities and/or teaching approaches to teach
difficult points

68

4.5

5.0

0.9

4.4

Provided clear and useful feedback on student work/performance to improve learning.

69

4.3

5.0

1.0

4.3

Was available and helpful when asked.

67

4.6

5.0

0.8

4.6

Treated students and their ideas with respect.

68

4.6

5.0

0.8

4.7

To what extent are these statements true about the instructor? Samuel Mindes
Count Mean Median Always/Usually

%

Sometimes %

Clearly connected the course learning goals to
course activities, assignments, and
assessments

69

4.6

5.0

63

9
1
%

4

Was enthusiastic about teaching the course.

69

4.5

5.0

59

8
6
%

Used a variety of explanations, examples,
activities and/or teaching approaches to teach
difficult points

68

4.5

5.0

56

Provided clear and useful feedback on student
work/performance to improve learning.

69

4.3

5.0

Was available and helpful when asked.

67

4.6

Treated students and their ideas with respect.

68

4.6
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Rarely/Never

%

6
%

2

3
%

5

7
%

5

7
%

8
2
%

10

1
5
%

2

3
%

54

7
8
%

10

1
4
%

5

7
%

5.0

61

9
1
%

4

6
%

2

3
%

5.0

61

9
0
%

6

9
%

1

1
%
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To what extent are these statements true about the instructor? Samuel Mindes
1. Clearly connected the course learning goals to course activities, 2. Was enthusiastic about teaching the course.
assignments, and assessments

Statistics

Value

Statistics

Value

Response Count

69

Response Count

69

Mean

4.6

Mean

4.5

Median

5.0

Median

5.0

Standard Deviation

0.8

Standard Deviation

1.0

3. Used a variety of explanations, examples, activities and/or
teaching approaches to teach difficult points

Statistics

4. Provided clear and useful feedback on student
work/performance to improve learning.

Value

Statistics

Value

Response Count

68

Response Count

69

Mean

4.5

Mean

4.3

Median

5.0

Median

5.0

Standard Deviation

0.9

Standard Deviation

1.0

5. Was available and helpful when asked.

Statistics

6. Treated students and their ideas with respect.

Value

Statistics

Value

Response Count

69

Response Count

68

Mean

4.6

Mean

4.6

Median

5.0

Median

5.0

Standard Deviation

0.8

Standard Deviation

0.8
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What are the strengths of Samuel Mindes as an instructor?
Comments
He really knows what he is talking about. He has a great pace.
passionate and clear on his expectations for assignments
Very passionate about what he teaches and loves what it is. Organized with teaching and outline of the whole semester is easy to
work with.
interesting guy
Super relatable guy who is passionate about his teachings. Really engaging to listen to and has a good sense of humor.
Gave lots of feedback
Great public speaker.
He was very clear in his teachings. He gave a lot of meaning to everything he taught and he was the best overall at ideas he pointed
out
understanding of what he is taking about. actual knowledge on topics.
Very good at connecting with students and making his classroom very comforting environment.
Good at making helpful powerpoint's for exams.
Always enthusiastic and made the class interesting. Super good professor.
Good at lecture, doesnt rush students and explains well.
He really is excited to teach the course.
He knows what he is talking about in a course like this. Sometimes sociology can get repetitive (understandably) but he knows how
to connect it well to sport.
Samuel Mindes is an outstanding, creative, and entertaining professor who shows a very clear passion for his field of study. This
makes it so much easier to engage within the class and take away something new at the end of each lecture! One of my favorite
classes this semester. And thank you for using an attendance service that is free!! I am very appreciative of that because college is
not cheap. I wish more professors did this like you.
He is passionate and knowledgable.
very enthusiastic and personable
He knew what he was talking about
great at using the lecture slides as a supplement in his lecture instead of just reading it word for word
Responding to emails with answers to all questions being asked
He was very passionate and cared a lot about what he was teaching, he always tried to find ways to get us involved and used
different teaching techniques to help us learn. He was respectful of students opinions and was always willing to answer any
questions.
very good at explaining and giving examples
He is very knowledgeble in his field and it shows when he is talking in lecture and this knowledge helps to keep students engaged
in the class. He also does a good job of mixing in questions to the slides to help keep students engaged and alert.
Provides good outside sources to apply material
He knows what he's talking about and try's his best to help the class understand the content when presenting.
The examples given during class to better understand the slides are great.
He is very knowledgeable about sports and sport sociology.
I love that he is funny and super nice and always super respectful to everyone. Never made anyone feel dumb for speaking up in
class or bash their opinion. He is an easy–going guy and definitely a professor students actually felt like they could talk to
funny and gave good examples of relevant information that related to the course
Very outgoing and funny professor which makes him interesting to listen to.
Enthusiastic about subject
provided all information needed for exam
Was always able to provide clear examples of the topic
Sam was energetic when teaching, and explained the content clearly and thoroughly. He was always quick to respond to any
questions that I or other students had during lecture, and reminded us of upcoming assignments and tasks often.
Very helpful and intentive
Very nice and friendly
2019 Spring -- SOC 245 01 PULLM -- Confidential
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Comments
Very knowledgeable about the subject, cared about student opinions and always willing to help
he was enthusiastic about teaching, he connected the material to things we relate to, made the material fun and interesting to learn
I really enjoyed Professor Mindes as my instructor. His lectures were very enjoyable and I liked listening to the sociological topics of
sport!!
Very Passionate about what he teaches.
Made the class enjoyable by being enthusiastic about the topic, will put the most into his lecture and gave me motivation to come to
class everyday.
Respectful, encouraging, organized.
Willing to learn and able to admit when he was wrong. Would be willing to teach the material no matter what and clearly has a
passion and interest in his field.
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Give one or two specific and reasonable things the instructor, Samuel Mindes, could do to improve
his/her teaching?
Comments
Nothing, I really thought he did a great job and the limitations that I have, are on my end and I can do better.
n/a
Involve the class more often especially since its a long class and the lectures typically go the full hour and 15 minutes, you could
use socrative more.
have more interetings things
n/a
It seems that Mr. Mindes could try to make the class more about forming an opinion than giving us one and only backing that
opinion up.
Speak a little louder for the people in the back
– have more engagment oppurtunities that interest students to participate
– more than powerpoint facts
Presenting the information a little differently and make the class even more engaging.
Make the class more fun and engaging, try switching it up between powerpoint's every time and maybe give out in class worksheets
worth points.
Not be as bland and more engaging with lecture sometimes felt like i was just getting read slides for an hr and half
n/a
grading is difficult on the movie clips.
Maybe some written feedback on the movie responses. And more examples
I wish he put his lectures online, especially because they can be dense based on how long the class is.
I think that the wording on the some of the exams was a little tricky, but that could just be me!
Try to incorporate more class activities instead of just lecturing for 75 minutes in front of the class.
Was great
Make the lectures more interesting
I think that mostly everything was great. I appreciated the posting of the slides on blackboard, the movies and the socrative.
However, while I thought the writing assignments were a good idea, I did not think that the last writing assignment was very fair. This
is because I feel like it should have been explained more, as there were a lot more difficulties and things to do for the final writing
assignment than there was for any other assignment. So maybe he can improve his teaching of the final writing assignment by
explaining it more and maybe doing some stuff in class to help us with it.
I think that doing something to make the students read the text could lead to more conversation and involvement in class.
I noticed that he read off his slides from time to time, maybe he could lessen that.
I wish the slides were posted after going over them in class sooner to better review for the exam.
I don't think he could do anything to improve his teaching.
So much lecture. I know it is college and you have to lecture but I would have liked it if we watched more videos of examples of the
material or something instead of always taking notes. The class was interesting but seamed to always drag on too long
Use more participation and real "acting out" examples of sociological issues in order to better teach the students.
none
make it more interesting
Maybe provide study guides for all the exams rather than just one
N/A
Provide more information on how assignments were graded
Try to make lecture more engaging. It seemed like you never really opened up to the class and I felt like I did not know you very well. I
think I would have learned more if lecture could have been more engaging and had more energy.
He can go over less material per day but more in depth of the material
The radio broadcast essay was a very time consuming and hard project but the film responses were a much better activity.
Make the test questions more clear.
Do not get sick anymore and pick better flights.
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Course Questions and Comments
Course Questions
Count

Inst
Mean

Median SD

Dept
Mean

The assignments and/or activities supported the learning goals for this course.

70

4.4

4.5

0.8

4.4

The graded evaluations (for exams, assignments, etc) were clearly connected to the
learning goals

69

4.4

5.0

0.8

4.4

The course encouraged critical and creative thinking. It made me stop and think.

70

4.3

5.0

0.9

4.4

The course expanded my knowledge and understanding of the subject.

68

4.4

5.0

0.9

4.4

How effective were these aspects of the course SOC 245.01-5340 Sociology of Sport for you?
Count Mean Median Always/Usually

%

Sometimes %

The assignments and/or activities supported
the learning goals for this course.

70

4.4

4.5

63

9
0
%

6

The graded evaluations (for exams,
assignments, etc) were clearly connected to
the learning goals

69

4.4

5.0

61

8
8
%

The course encouraged critical and creative
thinking. It made me stop and think.

70

4.3

5.0

60

The course expanded my knowledge and
understanding of the subject.

68

4.4

5.0

58
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Rarely/Never

%

9
%

1

1
%

6

9
%

2

3
%

8
6
%

5

7
%

5

7
%

8
5
%

7

1
0
%

3

4
%
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How effective were these aspects of the course SOC 245.01-5340 Sociology of Sport for you?
1. The assignments and/or activities supported the learning goals 2. The graded evaluations (for exams, assignments, etc) were
for this course.
clearly connected to the learning goals

Statistics

Value

Statistics

Value

Response Count

70

Response Count

69

Mean

4.4

Mean

4.4

Median

4.5

Median

5.0

Standard Deviation

0.8

Standard Deviation

0.8

3. The course encouraged critical and creative thinking. It made
me stop and think.

Statistics

Value

4. The course expanded my knowledge and understanding of the
subject.

Statistics

Value

Response Count

70

Response Count

68

Mean

4.3

Mean

4.4

Median

5.0

Median

5.0

Standard Deviation

0.9

Standard Deviation

0.9
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Please provide comments about aspects of the course that did or did not help you learn (either aspects
listed above or others not listed).
Comments
this class was very engaging and interesting. I struggled with exams, but other than that it was a great course.
the weekly journals were super helpful, i think all the assignments were helpful
I thought it was tough when we had to understand what certain theorists would do when asked on an exam. I feel like explaining
those would be more beneficial because it seemed like they were big parts of an exam but briefly brushed over a couple slides
early morining
Generally a lot of the material already had a pre established opinion. It felt like I was being told what to think rather than how to think
about it.
The journals helped me out a lot going deeper in thought about the sociology aspect of sport.
it was a lot of just click and point of powerpoints. Didn't really engage with class or allow for understanding material.
I think that the professor was very connected with the students in the aspect that he understands where we are coming from which
is very beneficial for studying.
The exams had weird wording on them which made some simpler questions confusing.
The class was very well organized and made sense
The lectures are very easy to understand, especially with how great of a job Professor Mindes does at simplifying the topics and
connecting them to part of our personal interests. The only thing I would advise to future students is to over–prepare for the exams
because, for myself at least, the exams were a bit tricky. But I'm confident that with extra time dedicated to reviewing the material
then any student will succeed in this class!
I liked the film responses. Those helped understanding
Films helped me grasp concepts further
There wasn't anything in the course that didn't help me learn, I think everything in the course was useful and valuable to my learning
in some way.
The slides were always very clear and well organized and it made them easy to understand.
The writing assignments were a great way to apply what we learned in class into the sports world.
I think the video responses were good because it allowed us to make connections to better understand and make connects to what
was being taught and allowing us to see how sociology was tied into it.
The weekly journals did not help me learn. It was just me repeating what I had learned in class that week.
I felt like the weekly journals were kind of pointless. I do understand that he was trying to make us notice things we would talk about
in class in the real world, but the weekly journals felt almost too redundant and pointless
I liked having all the movies in class to watch and comment on. Made me be able to connect to your teachings better as a student
that way.
none
weekly journals
What helped me learn we’re either journal entries or film reports that made us reflect on course terms and topics
The film assignments and reviews helped in applying the course concepts to the outside world.
The
Lectures correlated well with exams
The weekly journals were not very beneficial to me. I did not really learn much through these assignments, they were very simple
and not did require much thought
Aspects that did help me learn were the weekly journal entries, they pushed me to take thorough notes and use those to learn the
material
The exams were difficult compared to the study guides we were provided with.
It gave myself a new aspect of sports and what actually goes on that is not in the spotlight.
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Student Effort and Responsibility
How often did you do the following to learn in this course SOC 245.01-5340 Sociology of Sport ?
Count Mean Median SD

Always/
Usually

%

Sometimes %

Rarely/
%
Never

I was self-motivated to learn this course material.

70

3.9

4.0

1.0

48

6
9
%

15

2
1
%

7

1
0
%

I sought assistance when I needed it.

67

3.5

4.0

1.3

37

5
5
%

14

2
1
%

16

2
4
%

I invested enough time and energy to meet/exceed
the course requirements.

70

4.0

4.0

0.9

52

7
4
%

15

2
1
%

3

4
%

I participated actively and contributed thoughtfully to
course sessions.

70

3.8

4.0

1.0

40

5
7
%

23

3
3
%

7

1
0
%

I attended course sessions and/or individual
appointments.

69

4.1

4.0

0.9

55

8
0
%

11

1
6
%

3

4
%

Overall, I gave my best possible effort to learning in
this course.

69

4.1

4.0

0.9

54

7
8
%

12

1
7
%

3

4
%
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How often did you do the following to learn in this course SOC 245.01-5340 Sociology of Sport ?
1. I was self-motivated to learn this course material.

Statistics

2. I sought assistance when I needed it.

Value

Statistics

Value

Response Count

70

Response Count

70

Mean

3.9

Mean

3.5

Median

4.0

Median

4.0

Standard Deviation

1.0

Standard Deviation

1.3

3. I invested enough time and energy to meet/exceed the course
requirements.

Statistics

Value

4. I participated actively and contributed thoughtfully to course
sessions.

Statistics

Value

Response Count

70

Response Count

70

Mean

4.0

Mean

3.8

Median

4.0

Median

4.0

Standard Deviation

0.9

Standard Deviation

1.0

5. I attended course sessions and/or individual appointments.

Statistics

6. Overall, I gave my best possible effort to learning in this course.

Value

Statistics

Value

Response Count

70

Response Count

69

Mean

4.1

Mean

4.1

Median

4.0

Median

4.0

Standard Deviation

0.9

Standard Deviation

0.9
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Typically, how much time per week did you spend on this course outside of class?
1. Typically, how much time per week did you spend on this course
outside of class?

Statistics
Response Count
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Value
70
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What else could you have done, or done differently, to increase your learning in this class?
Comments
Spend more time on the studying and assignment before the due dates.
took better notes and read the book to reinforce the things we learned
Gone into office hours to ask about better study techniques for this class
socail media
nothing to change
Incorporate the textbook in my studying
Sought out more help after exam 1 to try and get better scores
Found better way to engage in topics and make them more interesting than just the powerpoint.
Show up to class always
Maybe asking myself more questions or even going back and re learning the information that was present.
More videos less power point lectures to keep class engaged.
Study more
I could have read the book before class instead of before the test.
truly went to every class
This class was better ran than last semester.
Prioritized my time better
I think if I would have understood how Professor Mindes' PowerPoints were structured and presented earlier on in the semester
then I could have developed an earlier method on my note–taking strategies for his class.
Spent more time studying
I should have read more of the chapters
Show up more often
i could have wen to class more often
I would take more time trying to learn the content and connecting it to myself and how I view sports and the information behind it.
asked more questions and participated in discussion more often
I think asking us question about the chapter we read would be helpful to motivate people to read the textbook.
I would have read the textbook more.
Went over notes and ask for help when needed it
I could have completed more of the readings and studied more for exams.
gone to class more
Showed up to lecture more often
Study for each exam at least a week beforehand.
I should of attended class more
none
studied
I think writing my own notes instead of typing would have helped better than typing my notes
I could have spent more time reading the book, or have taken notes more consistently in class.
I could have read the course textbook more thoroughly. I often skimmed through
Asked more questions, ask for more examples
I enjoyed the weekly journals hopefully that stays in the class.
I should have attended class more but was discouraged by the weather.
I feel like I did enough to get myself a good grade.
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Syllabus for SOC 352: Youth and Society
Washington State University

Instructor
Samuel C. Mindes
samuel.mindes@wsu.edu
Office: Wilson-Short Hall 214
Office Hours: Wednesdays 9-11am

Course Information

Semester: Spring 2019
Meetings: Tu/Th, 1:25-2:40pm
Room: CUE 202
Credits: 3

Teaching Assistant
Sandte Stanley
sandte.stanley@wsu.edu
Office: Wilson-Short Hall 210
Office Hours: Tuesdays 11am-1pm

COURSE OVERVIEW
Course Description
This course provides an overview of the sociological understanding of youth and adolescence, focusing on
the social issues that young people face in modern society. We will investigate the structural forces that shape
experiences of youth and the role these forces play in limiting the agency of young people. We will explore the
expressions of young people through youth subcultures and study the ways societal definitions of generations
and adolescence shape how youth interact with other members of society. Additionally, we will explore the
experiences young people have with social institutions—such as education, employment, the criminal justice
system, and politics—and the roles that relationships, lifestyles, and identities play in shaping adolescence
today. Furthermore, we will explore the important topics of health and well-being among young people and
examine the experiences of youth through a global perspective by looking beyond the “First World.”
A fundamental component of this course is discussion of pressing issues in youth studies and society. We
will engage in discussions on key controversial issues through the book Taking Sides: Clashing Views in
Adolescence. This book covers many debates in youth studies that are central to the lives of young people today.
From these readings, you will gain a perspective from both sides of the issue, which will allow us to have an
informed discussion. From this course, you will acquire an understanding of youth studies from a sociological
perspective and develop an informed opinion on the primary questions relating to the study of youth and
adolescence in contemporary society.
Required Texts (Available at the “Bookie”)
Andy Furlong. 2012. Youth Studies: An Introduction. Routledge.
Scott Brandhorst. 2017. Taking Sides: Clashing Views in Adolescence, Fourth Edition. Dushkin/McGraw-Hill.
*Additional course readings, handouts and materials will be distributed by the instructor.
Communication
The primary mode of communication outside of class is email. I expect you to check your email regularly (as well
as the Blackboard course page). I check my email regularly between 9am and 5pm, Monday through Friday. If
you email me during those times, I will usually respond within 24 hours.
Course Objectives
Washington State University’s Seven Learning Goals of the Baccalaureate identify core skills and knowledge
that students should develop through their undergraduate studies. Several of these learning goals are
fundamental to the development of this course. Along with the WSU Department of Sociology’s aim to develop
student skills in critical thinking, quantitative and symbolic reasoning, research methods, information literacy,
communication and life-long learning, this course has specific learning outcomes that aim to equip students to
succeed after graduation.
The specific Student Learning Outcomes for this course are listed below, followed by the relevant WSU
Learning Goals.
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Link between Assignments and Student Learning Outcomes
At the end of this course, students should be able Course topics (and dates)
to:
that address these learning
outcomes:
1. critically assess research literature on youth
Each week’s readings, and
studies (WSU Goal: Critical and Creative Thinking) activities work on pressing
social issues will address this
learning outcome
2. recognize, define, and understand theoretical
Each week’s topics, readings,
and empirical approaches to studying young
and activities will address this
people from a sociological perspective (WSU
learning outcome
Goals: Information Literacy, Scientific Literacy)
3. identify and evaluate social problems related to Each week’s topics, readings,
the study of youth (WSU Goals: Information
and activities will address this
Literacy, Critical and Creative Thinking)
learning outcome
4. examine diverse experiences of youth and
Topics in several weeks of the
adolescence from a cross-cultural perspective
course address this outcome
and recognize the role of structure and agency in
these experiences (WSU Goals: Information
Literacy, Diversity)
5. apply course concepts to personal experiences
Discussions of issues and
(WSU Goals: Critical and Creative Thinking,
experiences of youth
Information Literacy)
throughout the course
6. demonstrate a recognition of and an openness
Discussions of issues and
toward alternative perspectives and experiences experiences of youth
of youth among classmates (WSU Goals:
throughout the course
Communication, Diversity)

This objective will be
evaluated primarily by:
Taking Sides Assignments,
Taking Sides Paper,
Impending Issue Project
Quizzes, Exams, Taking
Sides Paper, Impending
Issue Project
Participation, Quizzes,
Exams
Participation, Quizzes,
Exams

Taking Sides Assignments,
Taking Sides Paper,
Impending Issue Project
Taking Sides Assignments,
Taking Sides Paper,
Impending Issue Project

COURSE ASSIGNMENTS AND EXPECTATIONS
1. Readings: Each week there will be readings assigned from the textbooks. Readings are listed in the course
schedule found on this syllabus. Supplemental readings and occasional videos may be required as well;
these will be included on the Blackboard course page. You are expected to have completed all of the
readings listed by the date they are listed.
2. Attendance/Participation (50 points): Attendance and participation will be checked each time class meets
using Socrative, a classroom student response system. We will use this student response system throughout
the semester to encourage active discussions and participation in the classroom. We will also use Socrative
for the Taking Sides Reading Quizzes (see below).
3. In order to learn, it is imperative that you attend class, read the material, and complete whatever homework
is assigned before class. To reward those whose efforts to attend class show a commitment to the learning
process, credit will be awarded based on attendance/participation. You can earn up to 50 points based on
attendance.
o
o
o
o
o

0–2 absences/non-participations will get 50 points added to your TOTAL POINTS.
3-4 absences/non-participations will get 45 points added to your TOTAL POINTS.
5-6 absences /non-participations will get 40 points added to your TOTAL POINTS.
7-8 absences/non-participations will get 35 points added to your TOTAL POINTS.
9 or more absences /non-participations will get 0 points.

Of course, we all on occasion have times when we are ill or have a problem preventing us from attending
class. In terms of learning from class, an absence is an absence regardless of the circumstances. If absent
from class, it is YOUR responsibility to find out what you missed. Being absent does NOT excuse you from anything
that was discussed or due in class. Make sure to find out what you missed before the next class. Also, all
assignments must be turned in on time to receive full credit.
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4.

5.

6.

7.

8.

a. Socrative: It is free for students and is available online at socrative.com from any laptop, tablet, and
smartphone that's web-enabled. Or you can download the Android or Apple app (make sure you
get the 'Student' app). Bring some kind of technology that can access this each day. You will need
to log in to our private "Room" using the name I'll provide in class each day. You'll then enter your
WSU ID#, which I have already linked with your name. You do not need to create an account,
username, or password.
b. Note on Classroom Behavior: When in class, you are expected to be engaged in class and
participating in class discussions and group work. In addition, behavior that is detrimental to the
classroom will not be tolerated. This includes comments that are disrespectful to fellow students,
instructors, or other members of society. Furthermore, use of electronic devices should remain
relevant to the course. To avoid the temptation, I recommend turning off or silencing phones and
limiting use of tablets and laptops to taking notes.
Taking Sides Reading Quizzes (40 points): For each Taking Sides issue (covered each week on Thursday,
excluding Weeks 1, 6, 11, 14, and 15), you will complete a short reading quiz worth 5 points. These quizzes
are intended to assess your detailed reading of the Taking Sides issue. They will be open note, but not open
book. Quizzes will be completed using Socrative. The course includes ten (10) reading quizzes, your lowest
two (2) will be dropped. Missed quizzes will only be made up with proper university approved
documentation.
Three Exams (50, 60, and 70 points): There will be three (3) exams during the course in Week 6, Week 11,
and during Exam Week. Exams will largely focus on content from the Furlong textbook, lectures, and
supplemental readings. These exams will use multiple choice, matching, true/false, fill in the blank, and
short answer. Exams 2 and 3 are cumulative through essay questions that address concepts from previous
sections of the course. Missed exams will follow the same policy as the quizzes: they will only be made up
with proper university approved documentation.
Taking Sides Assignments (80 points; 5 or 10 points each): Ten (10) class periods will be dedicated to
discussing topics from the Taking Sides book, which are set up in a debate format. You are expected to have
read both sides of the debate prior to class as well as complete a short homework assignment worth 5 or 10
points. These assignments will change each week. You will be notified a week ahead of time of the structure
of the homework assignment.
Taking Sides Paper (50 points): For this paper, you will write a short formal paper pertaining to the reading
and class discussion on a Taking Sides issue from Week 2, 3, or 4. In the paper, you will discuss the evidence
on the issue based on the readings, reach a conclusion on the controversy, and explain the reasoning behind
your conclusion. Your only sources will be the Taking Sides book, materials distributed in class, and class
discussion. At the end of the Week 4 you will be assigned to an issue about which to write. At that point
you will receive more information on the exact requirements and expectations of the paper, which will be
due at the end of Week 7.
Impending Issue Project (80 points): For this group project, you will be creating your own Taking Sides
issue. Along with your team, you will create all elements of a Taking Sides issue including: selecting a
controversial question, locating and curating scholarly writing from each side, summarizing the topic,
creating learning objectives and discussion questions, etc. Essentially, you will do exactly what is done in
the Taking Sides book, but for a topic your group chooses. Groups will be determined in Week 8, at which
point you will receive more information on the expectations for the assignment. You should begin thinking
of possible questions earlier in the course and paying attention to what makes a good Taking Sides issue in
the book. Projects are due in Week 14, at which time we will do very brief presentations in class.

Undergraduate Writing Center
The Writing Center provides free, walk-in peer consultation services. Use of the face-to-face services of
both the Writing Center (CUE 303) and the Writing Commons (CUE 402) is strongly encouraged. Online
tutoring is available through eTutoring.org. Additionally, an extensive list of resources are available on The
Writing Center’s website (https://writingprogram.wsu.edu/undergraduate-writing-center/), covering style,
grammar, proper citation, and much more.
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Grade Breakdown
Attendance/Participation
TS Reading Quizzes (10 total; 2 dropped)
TS Assignments (10 total)
Taking Sides Paper
Impending Issue Project
Exam 1
Exam 2
Exam 3
TOTAL

50 pts
40 pts
80 pts
50 pts
80 pts
50 pts
60 pts
70 pts
480 pts

10.4%
8.3%
16.7%
10.4%
16.7%
10.4%
12.5%
14.6%
100%

Grading Scale
446 – 480 pts
432 – 445 pts
417 – 431 pts
398 – 416 pts
384 – 397 pts
369 – 383 pts

A
AB+
B
BC+

350 – 368 pts
336 – 349 pts
321 – 335 pts
288 – 320 pts
0 – 287 pts

C
CD+
D
F

Timely Submission of Assignments
Specific due dates for each assignment are noted on the course calendar. Late work will not be accepted. All
assignments are due at the beginning of class on their respective due dates unless otherwise noted.

UNIVERSITY AND COURSE POLICIES
Academic Integrity
Academic integrity is the cornerstone of higher education. As such, all members of the university
community share responsibility for maintaining and promoting the principles of integrity in all activities,
including academic integrity and honest scholarship. Academic integrity will be strongly enforced in this course.
Students who violate WSU’s Academic Integrity Policy (identified in Washington Administrative Code (WAC)
504-26-010(3) and -404) will receive academic sanctions appropriate to the severity of the violation, will not
have the option to withdraw from the course pending an appeal, and will be reported to the Office of Student
Conduct.
Cheating includes, but is not limited to, plagiarism and unauthorized collaboration as defined in the
Standards of Conduct for Students, WAC 504-26-010(3). You need to read and understand all of the definitions
of cheating: http://app.leg.wa.gov/WAC/default.aspx?cite=504-26-010. If you have any questions about what is
and is not allowed in this course, you should ask course instructors before proceeding.
If you wish to appeal a faculty member's decision relating to academic integrity, please use the form
available at conduct.wsu.edu.
Plagiarism
Plagiarism is defined as presenting another’s work or ideas as one’s own. You are expected to do your own
work on all assignments. Students who plagiarize will receive a 0.0 in the course.
SafeAssign: This course will utilize SafeAssign for the submission and evaluation of some assignments. This
is a feature on Blackboard that automatically investigates the originality of text. This is done solely for the
purpose of detecting plagiarism in such documents and ensures others do not use your thoughts and ideas
without proper citations. Any assignment submitted outside of SafeAssign will still go through this process,
but will be submitted to SafeAssign by the instructor. When non-original text is detected, it does not identify
plagiarism necessarily, as verbatim text can be used with proper citation.
More details on the process of submitting through SafeAssign will be provided during the course.
WSU Reasonable Accommodation Statement
Students with Disabilities: Reasonable accommodations are available for students with documented
disabilities or chronic medical conditions. If you have a disability and need accommodations to fully participate
in this class, please visit the Access Center website to follow published procedures to request accommodations:
http://www.accesscenter.wsu.edu. Students may also either call or visit the Access Center in person to schedule
an appointment with an Access Advisor. Location: Washington Building 217; Phone: 509-335-3417. All disability
related accommodations MUST be approved through the Access Center. Students with approved
accommodations are strongly encouraged to visit with instructors early in the semester during office hours to
discuss logistics.
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Respect for Others
This course is supposed to spark lively conversation on a diverse set of viewpoints and practices. Everyone
in the course is expected to respect each other’s thoughts in class by not cutting anyone off and not belittling
anyone for a comment. If a hurtful or inappropriate comment is made, the instructor will handle it according to
class, departmental, and university policy. Also, students cannot begin packing up while someone is talking or
finishing a point before the end of class, as doing so is extremely disrespectful, annoying, and disruptive to the
class. Likewise, students must turn off or silence all modes of electronic communication—for example, cell
phones, pagers, and e-mail—prior to coming to class. If one of these or another mode of electronic
communication in possession of a student rings or otherwise disrupts class, then that student may be asked to
leave the class session immediately and not to return until the next class session.
Attendance Policy
Students who have not attended class meetings during the first week of the semester may be dropped from
the course by the Sociology Department; students should not assume that they have been dropped without
verification from the Sociology Department or Registrar’s office. Student should not e-mail the instructor to ask
whether they have missed something important from class during an absence, as everything covered in class
will be important. If a student is absent, it is incumbent upon that student to find out from a classmate what he
or she may have missed in class.
Limits to Confidentiality
Materials submitted for this class are generally considered confidential pursuant to the University’s student
record policies. However, students should be aware that University employees, including instructors, may not
be able to maintain confidentiality when it conflicts with their responsibility to report certain issues based on
external legal obligations or that relate to the health and safety of WSU community members and others. As the
instructor, I must report the following information to other University offices if you share it with me:
• Suspected child abuse/neglect, even if this maltreatment happened when you were a child,
• Allegations of sexual assault or sexual harassment when they involve WSU students, faculty, or staff, and
• Credible threats of harm to oneself or to others.
These reports will trigger contact from a campus official who will want to talk with you about the incident that
you have shared. In almost all cases, it will be your decision whether you wish to speak with that individual. If
you would like to talk about these events in a more confidential setting you are encouraged to make an
appointment with WSU Counseling and Psychological Services personnel.
Dropping the Class
Students are encouraged to contact the Registrar’s office for guidance on dropping the class this semester.
The Registrar can be contacted at 509- 335-5346 or registrar@wsu.edu.
Safety and Emergency Notification
Classroom and campus safety are of paramount importance at Washington State University, and are the
shared responsibility of the entire campus population. WSU urges students to follow the “Alert, Assess, Act,”
protocol for all types of emergencies and the “Run, Hide, Fight” response for an active shooter incident.
Remain ALERT (through direct observation or emergency notification), ASSESS your specific situation,
and ACT in the most appropriate way to assure your own safety (and the safety of others if you are able).
Please sign up for emergency alerts on your account at MyWSU. For more information on this subject,
campus safety, and related topics, please view the FBI’s Run, Hide, Fight video and visit the WSU safety portal.
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CLASS SCHEDULE AND ASSIGNMENTS
Date

Agenda/Topic

Note: Calendar is subject to change. You will be notified of any modifications.
Week 1

Jan 8 Tue Syllabus, Introductions, and Expectations
Jan 10 Thurs Introduction to Taking Sides

Readings/Supplemental

Assignments Due

Reading on BB
Week 2

Jan 15 Tue Youth and the life course
Jan 17 Thurs TS: Does Playing Violent Video Games Harm Adolescents?

Furlong Ch. 1
Taking Sides pp. 219-234
Podcast episode (on BB)

Reading Quiz #1
TS assignment #1 (5 points)

Week 3
Jan 22 Tue Divisions in youth
Jan 24 Thurs TS: Does a Strong and Costly Sexual Double Standard Still Exist Among
Adolescents?
Week 4
Jan 29 Tue Education and opportunity
Jan 31 Thurs TS: Do Reality TV Shows Portray Responsible Messages about Teen
Pregnancy?

Furlong Ch. 2
Taking Sides pp. 99-114

Furlong Ch. 3
Taking Sides pp. 115-128

Reading Quiz #2
TS assignment #2 (5 points)

Reading Quiz #3
TS assignment #3 (5 points)

Week 5
Feb 5
Feb 7

Tue Employment and unemployment
Thurs TS: Is the Pressure to Have a Muscular Physique Recognized Equally
Between Male and Female Adolescents?

Furlong Ch. 4
Taking Sides pp. 129-149

Reading Quiz #4
TS assignment #4 (10 points)

Week 6
Feb 12 Tue Review Day
Feb 14 Thurs Exam 1
Week 7
Feb 19 Tue Family, friends and living arrangements
Feb 21 Thurs TS: Does Dating in Early Adolescence Impede Developmental
Adjustments?

Furlong Ch. 5
Taking Sides pp. 174-188
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Reading Quiz #5
TS assignment #5 (5 points)
Taking Sides Paper

Week 8
Date
Agenda/Topic
Feb 26 Tue Identities
Feb 28 Thurs TS: Is “Coming Out” As a Sexual Minority Earlier in Adolescence
Detrimental to Psychological Well-Being?

Readings/Supplemental
Furlong Ch. 6
Taking Sides pp. 81-98

Assignments Due
Reading Quiz #6
TS assignment #6 (10 points)

Week 9
Mar 5
Mar 7

Tue Youth culture and lifestyles
Thurs TS: Are Social Networking Sites (SNSs), Such as Facebook, a Cause for
Concern?

Furlong Ch. 7
Reading on BB

Reading Quiz #7
TS assignment #7 (10 points)

BREAK
Mar 11-15

NO CLASS (Spring break)
Week 10

Mar 19 Tue Health and well-being
Mar 21 Thurs TS: Should Parents Supervise Alcohol Use by or Provide Alcohol to
Adolescents?

Furlong Ch. 8
Taking Sides pp. 189-203

Reading Quiz #8
TS assignment #8 (10 points)

Week 11
Mar 26 Tue Review Day
Mar 28 Thurs Exam 2
Week 12
Apr 2
Apr 4

Tue Crime and justice
Thurs TS: Should Juvenile Offenders Be Tried and Convicted as Adults?

Furlong Ch. 9
Taking Sides pp. 235-251

Reading Quiz #9
TS assignment #9 (10 points)

Week 13
Apr 9 Tue Citizenship and political engagement
Apr 11 Thurs TS: Are Boys Bigger Bullies than Girls – In Cyberspace?

Furlong Ch. 10
Reading on BB

Reading Quiz #10
TS assignment #10 (10 points)

Week 14
Apr 16 Tue

Beyond the first world

Furlong Ch. 11
Hvistendahl’s article (on BB)

Apr 18 Thurs Impending Issues Presentations

Impending Issue Project
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Date
Agenda/Topic
Apr 23 Tue Working with young people
Apr 25 Thurs Review Day

Week 15

Exam Week
May 1

Wed

Exam 3 at 1:00pm

8

Readings/Supplemental
Furlong Ch. 12

Assignments Due

Lesson Plan for Tuesday, January 29
Socrative (5 minutes)
Muddiest point: Students write on ‘what was the most confusing point on today’s topic?’
• TA will go through responses to see if any topics need further clarifying later in class.
Clarifying terms/concepts (15-20 minutes)
• Four themes of education
o Mobility is a focal point for looking at how education reproduces inequalities
with its links to opportunities and advantages
o Skill development is of interest because education is the place where young
people acquire qualifications and hard and soft skills. Hard skills determine
transitional routes; soft skills help with becoming effective navigators.
o Lifestyles is a focus because education shapes lifestyles and peer interaction and
influence
o Identity is a focus because identities are formed by many of the factors involved
in the educational experience
• Hidden curriculum
o alludes to the norms and values that lend shape to educational practices and
which can be institutionalized in a variety of ways
o Education systems are shaped by a cultural elite. Schools are typically based on
the middle-class culture and expectations, so members of the working class are
often at odds with this.
§ Cultural capital "helps to enclose the underprivileged class in the roles
which society has given them.”
o Academic bargain - when school experiences and expectations clash with
gender, class, or racialized identities. This leads many to resist further education
as there isn't an obvious payoff to continue education at the cost of cultural
expectations.
• Academic and vocational streams
o What’s the difference? Who has experience with these? How are they viewed?
o Some countries use vocational pathways as an alternative to higher education.
This is less common in the United States.
o This has been effective to fight against unemployment. A strong vocational track
can reduce marginalization, but it doesn't necessarily allow for upward mobility.
o Why isn’t this common in the US? Could it be because of a stigma associated
with vocational occupations? Is it a product of the current American culture?
• Linearity of education-work transitions
o Education is no longer linear progression that smoothly transitions to work
o Policies have not yet adjusted to this change in the life course experienced by
many.
o Education is subject to change by policies and practices in response to the
effectiveness of systems of education regarding cultural, social, and individual
variances.

o Many young people combine education and work, rather than progressing
through them linearly.
o Policies have not yet adjusted to this change in the life course experienced by
many.
o Though compulsory education ends at age 16, 17, or 18, many continue
education beyond this.
Activity – Stepping into Educational Inequality (30-40 minutes)
See explanation below
IF TIME: Further Discussion Questions
1. List some of the reasons why social class has such a strong bearing on educational
experiences.
2. What is meant by the term ‘hidden curriculum’? How does it contribute to the
reproduction of inequality?
3. What are the benefits and risks of an educational system that separates students into
academic and vocational streams?
4. What social factors limit the growth of a vocational pathway in the US?
o Culture? Stigma?
Socrative (5 minutes)
One-minute papers: Students write for one minute on a specific question, such as ‘what was
the most important thing you learned today?’
Introduce Taking Sides issue (2 minutes)
Reminder of what topic and assignment to prepare

STEPPING INTO EDUCATIONAL INEQUALITY
Set up the activity
• Bring the students outside into a space where they can stand next to one another and
have room to move forward and backward.
• Organize the students to stand in a straight line, should to shoulder.
Introduce the Activity
• Offer the following instructions and ground rules:
o This activity is brief exercise about unequal conditions within our education
system. The objective is for us to start thinking about how our own experiences
have aided or confounded our current position in the social structure.
o Before we start there are a few ground rules:
A) What occurs with this activity should stay in the classroom—that is, the
position or answers of others should not be spoken about to other people.
B) You are free to participate as much or as little as you would like—I will be
asking some questions that you may find sensitive do not wish to respond. If this
occurs you may choose to not answer, or you may make up an answer.
o We are doing an activity called “Educational Steps”. I will ask you a series of
questions followed by “Step forward” or “Step back”. Recall that you may
answer as honestly as you want to.
o Make note of the questions that really resonate with you.
• Tell students to think about their entire school experience and to think about only the
high school you were at the longest.
• Take ‘normal’ sized steps please.
Conduct the Activity
Directions for students to take steps:
Take one step FORWARD if…
1. You attended a school where there was
a no standardized test to graduate.

Take one step BACK if…
2. You attended a school where you were
required to take a standardized test to
graduate.
Test standardization has limited curriculum development in schools (Dolgon and Baker
2011).
3. You attended a high school where most 4. You attended a high school where a
students were not on free or reduced
majority of the students were on free or
lunch.
reduced lunch.
School social class is an indicator of how well the school is funded because schools are
funded by property taxes. Schools with high rates of poverty also intensify racial
stereotyping by teachers (Staiger 2004)
5. If your school offered at least 4 AP
6. If your school offered little or no IB or
(Advanced Placement) or IB (International AP courses.
Baccalaureate) courses.

These courses are often regarded highly by colleges and universities and can even count
for college credit which gives students who have access to than a jump-start when they
apply and attend college. In addition, placement and the option to take these courses
varies by school race/class composition (Southworth and Mickelson 2007).
7. If your high school offered a lot of
8. If you high school did not offer a lot of
afterschool programs and sports.
afterschool programs or sports.
General cultural capital literature that suggests these things can be helpful for grades
(Dumais 2004)
9. If your parents could afford to send you 10. If you parents could not afford to send
to music/art/dance/sporting lessons.
you to a lot of music/art/dance/sporting
lessons.
Lareau (2003): Being able to participate in such activities allows children to practice
performing and teamwork skills that is helpful for obtaining middle class jobs.
11. Your school offered competent college 12. If your school did not have a lot of
and career counseling.
resources for good college and career
counseling or if they were not offered to
all students.
School counselors’ can make a big difference in the futures of the students they advise.
Some are better able than others to lobby for their students at colleges and universities
(Persell and Cookson 1985; McDonough 1994).
13. If your school had a (and acted on)
14. If you witnessed a lot of bullying or
zero tolerance policy for bullying.
were bullied during high school.
Pascoe (2007): Bullying (on terms of masculinity and sexuality) depresses kids
performance in schools and their overall connectedness to their educational
experiences.
15. Your school sponsored yearly field
16. Your school rarely sponsored field
trips.
trips or if you had to pay out-of-pocket to
go on field trips.
These things help students in the classroom specifically in the form of cultural capital
(Lareau and Weininger 2003—although did not address this form of cultural capital,
have a thorough review and nice table describing this process)
17. You attended high school in New
18. You attended school in Mississippi,
Jersey, New York, Connecticut or
Arkansas, Oklahoma, or Utah
Pennsylvania
Gets at literature on state spending on school. Some states spend more annual per
student than others. In other words, there are state level inequalities as well as school
level and individual level inequalities. See Burtless 1996 or Harris, Evans, and Schwab
2001.
19. If most of your teachers were of the
20. If most of your teachers were of a
same race as you.
different race than you.
Racial mismatch (with white teacher) between students and teachers disadvantages
black and Hispanic students in terms of teachers’ evaluations of behavior and ability.

Also, when white teachers rate Asian students, they tend to rate them better, which
gets at the model minority stereotype (McGrady and Reynolds forthcoming)
21. If you attended a small, well-funded
22. If you attended a larger (800 students
private school.
or more) public school.
This is another question that addresses school resources and class size/teacher to
student ratio.
23. Most or all of your friends graduated
24. If some or a majority of your friends
high school.
dropped out of high school.
Peer culture can affect ambition and future education outcomes (MacLeod 1987)
25. Both of your parents attended and
26. You are the first from your family to go
graduated from college.
to college.
One option is to explain how such knowledge about schools and college is a form of
cultural capital. This also speaks to the general theory of social reproduction and how
middle class families are better equipped to prepare their kids for middle class lives
(Lareau 2002)
27. Growing up, you had plenty of practice 28. Growing up, you had limited practice
in building vocabulary at home through
in building vocabulary at home through
interacting with your parents, having
interacting with your parents, having
books in the house, etc.
books in the house, etc.
Before children get to school, there are social class differences in children’s vocabulary.
Differences in parents’ education and resources impacts how much parents are able to
interact with their children and impacts the rate of which parents’ teach their children
new words (Hart and Risley 1995).
29. If English is your first language.
30. If English is not your first language.
Same as the previous. But this also gets at racial stereotyping (Valdes’ 1996 school
ethnography of Mexican children in classrooms with white teachers).
31. If your gender has afforded you extra
32. Your gender has contributed to you
opportunities like more high
not being taken seriously at in the
school/college sports teams and belief of
classroom
more professional jobs are for you
While some trends in gender and education attainment are starting to show an
advantage for women, there are still classroom dynamics and gender stereotyping that
can disadvantage both men and women (Buchmann, Thomas, and McDaniel 2008).
33. You feel that your teachers rarely
34. You feel that your teachers
stereotyped you because of your race.
stereotyped you as not taking school
seriously because your race.
Foster (1990) discussed how white teachers stereotype black students as only being
good at sports.
35. You feel that your teachers
36. You feel that your teachers viewed
appreciated your social class background.
you as uncultured, “trashy,” or hard to
teach because of your social class
background.
Before Leaving the Space

•
•

Encourage students to look around them and think about their position relative to the
rest of the class.
Encourage students to think about the social factors that may have an influence on
where they end up relative to the rest of the class.

Move Inside for Some Discussion
• Potential discussion questions:
o What sort of questions really resonated with you? Why? Instead of asking
about class and other factors, why might I have asked about characteristics of
these?
§ Gets at the variety of definitions and experiences of the same
class/race/gender/politics.
§ Shows that, why class can be hard to define, identifiers of class can be
very noticeable.
o Cumulative (dis)advantage:
Some of these questions seemed insignificant while others may have felt more
important. How might the answers to some questions affect answers on other
questions?
o What sort of social and educational skills and habits might be associated with the
various positions in this activity? Is a place in the back the least desirable? What
about the front?
o Your position does not say anything about your hard work or intelligence. All of
you are successfully in college.
Now, think about this: you all had different educational experiences, yet, you are
all getting a college education from WSU. Why does that happen?
o One issue in research is bias.
Do you think that your position and answers to the questions in this activity
affect your views on inequality?

“Impending Issues” Group Project
SOC 352: Youth and Society

For this group project, you will create a youth studies related ‘Taking Sides’ issue from start to finish,
selecting scholarly works, introducing and summarizing the issue and selections, exploring the issue
further, and finding further resources. Essentially, you will replicate all components of a ‘Taking Sides’
topic from our book, and even take it further in some ways.
You have been assigned to a group of 3-4 students. Your first task is to come up with a question. Be sure
that it is a question with some controversy and is the subject of some research. Remember, you will
need to find arguments for and against your question. The WSU Library has tons of resources and journal access that you should use to find research publications. Using Google Scholar while on campus WiFi is another excellent starting point.
This project will result in a composite work with multiple parts coming together to address an impending issue in youth studies. I have provided a template for a ‘Taking Sides’ issue (in a .doc file), to help
with formatting and expectations. This group project is due by the start of class on Thursday, April 18
via Blackboard. Only one submission is needed per group. Your group will have a dedicated Blackboard
space to work on the project, if you would like to use it.
In class on April 18, each group will give a very short presentation on their topic. The paper is worth 80
points for each group member. You will be given the opportunity to offer feedback on groupmates who
did or did not carry their weight.
Your Taking Sides issue will have the following five sections that meet these expectations:
1. a section to introduce the issue:
This section will introduce the topic and why this question is important to youth studies today.
It will briefly summarize the YES and NO selections and introduce the two sides of the debate
and selections at length. In presenting the importance of the issue, this section should cite the
Furlong text. The section that describes and introduces the debate should be approximately
900-1,200 words. This section will also include a list of learning outcomes. Compared to some
Taking Sides issue in our book, this section will be a little more substantial for this project.
2. a YES selection from a scholarly source (approx. 4-5 pages)
3. a NO selection from a scholarly source (approx. 4-5 pages):
These sections will likely require you to shorten the text/content from the original publication.
See our Taking Sides book for examples of how this can be done and keep the important content to keep the article readable. You will need to use ellipses […] to show where content has
been omitted. You should copy in the text, but format it to match the template.
4. an Exploring the Issue section:
It will include 4 or 5 ‘Critical Thinking and Reflection’ questions/tasks. See our Taking Sides
book for examples. The writing for the ‘Is There Common Ground?’ section should be approximately 500 words.
5. an Internet References section (1 page):
You need to identify at least 5 sources relevant to further exploration of your topic. You need
to provide a 1-2 sentence description of each website.
When selecting a YES and NO article, remember that they are to support that given side of the argument,
but it is not always the case that an article will address that question directly.
In essence, you are producing a Taking Sides issue. Make every effort to ensure your project looks, reads,
and functions like the issues we have been studying this semester.

2019 Spring SOC 352.01-11266 PULLM (Samuel Mindes)
Youth and Society
Project Title: College of Arts and Sciences Course Evaluations 2018-2019
Course Audience: 46
Responses Received: 33
Response Ratio: 72%

Report Comments
This Quick Report for Instructors gives a summary of student responses in the course above for each question from the college's
Course Evaluation in Blue. If a course has multiple sections, each section has a separate Quick Report. Student comments are
provided at the end of the report or at the end of each question group on the report.

Instructor Quick Report for SOC 352.01-PULLM

If you have a question about your Instructor Quick Report please contact your college’s course evaluation
coordinator, Doug Juneau, or email esg.blue@wsu.edu.

Prepared by: Enterprise Course Evaluation Team
Creation Date: Thursday, May 09, 2019

Table of Contents
Section 1: Overall Course and Instructor
Section 2: Instructor Questions & Comments
Section 3: Course Questions & Comments
Section 4: Student Effort and Responsibility
Section 5: Online/AMS (if applicable to your course)
Section 6: Departmental questions (if applicable to your department)
Rating Scale Definitions
5 - Extremely High
4 - High
3 - Adequate
2 - Low
1 - Very Low
5 - Always
4 - Usually
3 - Sometimes
2 - Rarely
1 - Never

Data: This report provides
• Frequency distribution of student responses to individual questions
• Statistical tables with mean and median values of student responses
• Student comments to open questions
• Overall response rates; and response counts for each question
• See .Making Sense of Course Evaluations and Midterm Feedback from Students: A Quick Guide for Instructors for information on
interpreting the data, and Glossary-Quick Review of Statistics for Interpreting Course Feedback Results
Notes:
Contact the college’s course evaluation coordinator, Doug Juneau, if you have questions.
Does Not Apply/NA :
In questions with a “Does Not Apply” choice, the NA count is shown in the frequency graphs but is NOT included in any statistical
analysis.
Response thresholds to protect student confidentiality:
If fewer than three (3) students respond to your course evaluation, an Instructor Quick Report is not generated.
Multiple sections:
If a course has multiple sections, each section has a separate Instructor Quick Report.
Team-taught courses:
Each instructor receives results only for themselves as instructor and for all other questions about the course or non-instructorspecific topics.
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Overall Course and Instructor
Overall, I would rate the effectiveness of this instructor Samuel Mindes as ...
1. Overall, I would rate the effectiveness of instructor Samuel Mindes as ...

Statistics

Value

Response Count

33

Mean

4.3

Median

4.0

Standard Deviation

0.7

Overall, I would rate the quality of this course SOC 352.01-11266 Youth and Society as ...
1. Overall, I would rate the quality of this course SOC 352.01-11266 Youth and Society as ...

Statistics

Value

Response Count

33

Mean

4.3

Median

4.0

Standard Deviation

0.8

Overall, I would rate the value of what I learned in this course as ...
1. Overall, I would rate the value of what I learned in this course as ...

Statistics

Value

Response Count

33

Mean

4.2

Median

4.0

Standard Deviation

0.8
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Overall Question Set
Count

Inst Mean

Median

SD

Dept Mean

Effectiveness of Instructor

33

4.3

4.0

0.7

4.3

Quality of Course

33

4.3

4.0

0.8

4.0

Value

33

4.2

4.0

0.8

4.1
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Overall Feedback Comments
Is there any other additional feedback you would like to provide?
Comments
no
For me, I get the sociological lens and believe that I could take any topic and describe it in a sociological lens so this class was
more common sense to me than anything with some added facts and or statistics.
Nothing
N/A
If it is an in person course, do not treat it like an online course.
N/A
I was not a fan of Furlong's book. I feel like there could have been a better book for this course.
No.
Thank you for being one of the few professors who has impacted my learning in the most positive way!
no
N/A
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Instructor Questions and Comments
Instructor Questions
Inst
Mean

Count

Median SD

Dept
Mean

Clearly connected the course learning goals to course activities, assignments, and
assessments

33

4.6

5.0

0.7

4.6

Was enthusiastic about teaching the course.

33

4.6

5.0

0.7

4.6

Used a variety of explanations, examples, activities and/or teaching approaches to teach
difficult points

33

4.7

5.0

0.5

4.4

Provided clear and useful feedback on student work/performance to improve learning.

33

4.7

5.0

0.6

4.3

Was available and helpful when asked.

32

4.8

5.0

0.5

4.6

Treated students and their ideas with respect.

33

4.8

5.0

0.5

4.7

To what extent are these statements true about the instructor? Samuel Mindes
Count Mean Median Always/Usually

%

Sometimes %

Clearly connected the course learning goals to
course activities, assignments, and
assessments

33

4.6

5.0

30

9
1
%

3

Was enthusiastic about teaching the course.

33

4.6

5.0

30

9
1
%

Used a variety of explanations, examples,
activities and/or teaching approaches to teach
difficult points

33

4.7

5.0

32

Provided clear and useful feedback on student
work/performance to improve learning.

33

4.7

5.0

Was available and helpful when asked.

32

4.8

Treated students and their ideas with respect.

33

4.8
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Rarely/Never

%

9
%

0

0
%

3

9
%

0

0
%

9
7
%

1

3
%

0

0
%

32

9
7
%

0

0
%

1

3
%

5.0

31

9
7
%

1

3
%

0

0
%

5.0

32

9
7
%

1

3
%

0

0
%

6/17

2019 Spring -- SOC 352 01 PULLM -- Confidential

7/17

To what extent are these statements true about the instructor? Samuel Mindes
1. Clearly connected the course learning goals to course activities, 2. Was enthusiastic about teaching the course.
assignments, and assessments

Statistics

Value

Statistics

Value

Response Count

33

Response Count

33

Mean

4.6

Mean

4.6

Median

5.0

Median

5.0

Standard Deviation

0.7

Standard Deviation

0.7

3. Used a variety of explanations, examples, activities and/or
teaching approaches to teach difficult points

Statistics

4. Provided clear and useful feedback on student
work/performance to improve learning.

Value

Statistics

Value

Response Count

33

Response Count

33

Mean

4.7

Mean

4.7

Median

5.0

Median

5.0

Standard Deviation

0.5

Standard Deviation

0.6

5. Was available and helpful when asked.

Statistics

6. Treated students and their ideas with respect.

Value

Statistics

Value

Response Count

33

Response Count

33

Mean

4.8

Mean

4.8

Median

5.0

Median

5.0

Standard Deviation

0.5

Standard Deviation

0.5
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What are the strengths of Samuel Mindes as an instructor?
Comments
he was young and so he was able to relate to his students
I think the content he had for the course was purposeful and intentional. He provided clear points on the learning outcomes he
wanted and the important takeaways from the assignments and readings.
He answered questions throughout and never discouraged the class for not wanting to discuss.
Sam is a very understanding professor and all it takes is for students to take the time and go into his office hours, and talk to him in
person. If his office hours don't fit into your schedule, then email him to meet at a different time because he's very understanding.
Sam was the last professor who took me into his class after getting denied from 2 other departments on campus. Even if it may not
seem like it, he actually knows his students by name, and I was surprised he knew mines after seeing him outside of class a few
times. Overall, Sam is a great professor and I would recommend this class to any student whose interested in sociology.
Very passionate about the class
He is always very enthusiastic about the class material he is teaching which made it a lot easier to pay attention in class. He is very
approachable which makes it easier to ask questions regarding class material.
very enthusiastic about the topic
Wants students to do well, engaging lectures, interesting assignments
I think that one thing he does really well is taking everyone's thoughts into account. This course can bring up some controversial
topics and I think that he does a very good job with respecting other peoples views and talking through the course material.
He would answer some questions in class.
he is a very understanding instructor and he also makes it easy to pay attention.
Super friendly, very engaging with his students.
He had interesting and good lectures and always engaged the class and had us participate
Really helpful when students have questions
I really appreciated having Sam as a professor. His enthusiasm and examples used in class made the class more enjoyable. I
also thought it was interesting how he used Panopto.
He is a very personable instructor. He was enthusiastic about each chapter that he taught us and made us more intrigued and
drawn to the material.
Explained content really clearly.
He is knowledgeable and is good at facilitating discussion
His strengths are that he knows how to explain terms very well but he is also an amazing professor who teaches with a purpose.
Always willing to help and explain everything, down to the most simplest terms. He makes the class enjoyable and fun by including
discussions and activities into the lectures, which helps us understand concepts and expand our critical thinking. He also answers
questions thoroughly and is always thinking and looking out for the best interest of his students. Very respectable professor.
Very thorough on the expectations of the class/exams/ or assignments; i was never surprised by anything. He was very organized
and communicated effectively.
He was involved, listened, was charismatic and caring. He was a great teacher.
He is a good instructor and made class learnable.
Sam used technology in a unique way that made learning more interesting. He also tried different techniques with socrative,
powerpoint slides, and the Taking Sides assignments that kept things interesting. Sam also always made sure to ask students
what confused them about the readings anonymously so students could answer without being embarrassed.
Enthusiastic about the course.
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Give one or two specific and reasonable things the instructor, Samuel Mindes, could do to improve
his/her teaching?
Comments
in class, lectures would be more helpful
Maybe start calling out students when it got quiet because the same people spoke a lot of the time.
Make the lectures more interesting, maybe bring in to date examples and examples that the class can relate to and add more
enthusiasm when teaching. It was hard for me to follow along because I didn't think the topic was cared about.
None really
Could have been a little easier on the quizzes they were worded oddly
He could probably provide us with a study guide at least a week before each exam. Sometimes we would only have a few days to
work on a study guide.
there were just a lot of different expectations (video lecture, readings, etc.) going on at once. I do think they were clearly explained so
it worked for me, but I could see other students struggling to understand al the little things they had to do.
Be more excited when teaching so it is more engaging.
overall, I felt the assignments were beneficial. but there were a lot and it felt like busy work after a while.
This may just be me but the online lectures were sometimes hard for me because I have an easier time engaging with material
with the professor there actively asking questions and applying the content.
Lecture when you are in class with the students. Some people cannot listen to lectures and remember the questions or why they
were confused while listening to the lectures, to later remember to ask you in person. It made the lectures unhelpful and it made
going to class seem pointless except to get socrative points.
Maybe more active discussions on topics
Upload the slides on BB or at least tell the class on the first day that you don't upload the slides
Nothing.
remove TS
I believe his teaching is perfect.
I felt that lecture went a little slow sometimes and the material was a bit redundant. Class dragged on for longer than it needed to.
Watching videos was an interesting part of lecture
As much as I disliked the group discussion, that's just a personal thing, and he handled the class and discussions well. Great job
Has a very mono tone voice, sometimes didn'tknow if he was enjoying teaching the class or not.
Make his hair more professional. It was distracting.
N/A
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Course Questions and Comments
Course Questions
Count

Inst
Mean

Median SD

Dept
Mean

The assignments and/or activities supported the learning goals for this course.

33

4.5

5.0

0.7

4.4

The graded evaluations (for exams, assignments, etc) were clearly connected to the
learning goals

33

4.6

5.0

0.6

4.4

The course encouraged critical and creative thinking. It made me stop and think.

33

4.4

5.0

0.8

4.4

The course expanded my knowledge and understanding of the subject.

32

4.5

5.0

0.7

4.4

How effective were these aspects of the course SOC 352.01-11266 Youth and Society for you?
Count Mean Median Always/Usually

%

Sometimes %

The assignments and/or activities supported
the learning goals for this course.

33

4.5

5.0

29

8
8
%

4

The graded evaluations (for exams,
assignments, etc) were clearly connected to
the learning goals

33

4.6

5.0

31

9
4
%

The course encouraged critical and creative
thinking. It made me stop and think.

33

4.4

5.0

27

The course expanded my knowledge and
understanding of the subject.

32

4.5

5.0

29
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Rarely/Never

%

1
2
%

0

0
%

2

6
%

0

0
%

8
2
%

6

1
8
%

0

0
%

9
1
%

3

9
%

0

0
%

11/17

How effective were these aspects of the course SOC 352.01-11266 Youth and Society for you?
1. The assignments and/or activities supported the learning goals 2. The graded evaluations (for exams, assignments, etc) were
for this course.
clearly connected to the learning goals

Statistics

Value

Statistics

Value

Response Count

33

Response Count

33

Mean

4.5

Mean

4.6

Median

5.0

Median

5.0

Standard Deviation

0.7

Standard Deviation

0.6

3. The course encouraged critical and creative thinking. It made
me stop and think.

Statistics

Value

4. The course expanded my knowledge and understanding of the
subject.

Statistics

Value

Response Count

33

Response Count

32

Mean

4.4

Mean

4.5

Median

5.0

Median

5.0

Standard Deviation

0.8

Standard Deviation

0.7
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Please provide comments about aspects of the course that did or did not help you learn (either aspects
listed above or others not listed).
Comments
i didn't like that the lectures were online because i would sometimes forget to watch them so i would be lost in class
Sometimes it felt like the activities were not as helpful because the classroom was so large and students didn't always participate
because they just sat in the back.
I did not like the online lecture part of the course because I believe it would have been more efficient to learn in class. Thought they
were roughly only 10 minuets, I thought that the teacher should lecture that in class.
Some of the reading were summed up in class and were unnecessary I feel.
I really enjoyed the taking sides assignments. I think they really help when it comes to applying information from a specific unit to
real–world contexts.
the assignments were helpful, exam study guides were really useful
The class itself just wasn't very interesting to me so it was hard to pay attention.
I think the fact that we used our Taking Sides issues to connect the content to the real world was very beneficial.
It was very irritating that he did not lecture in class he posted them online and never went over it again in class. This course was
basically and online course which is not what I signed up for. And when we did the taking sides articles they did not match the
textbook. This was like two courses in one and it was very irritating that the concepts covered on the exams he rarely went over in
class.
Soc classes are often all the same.. broad theories can often be extended into specific units; i feel as though attendance was
uncanny in this instance. Especially because of online lectures; discussion with classmates did not real expand my thought.
I really liked the taking sides issues, that were assigned every week.
The taking sides assignments were helpful in learning the material
Taking sides really helped me think more critically
N/A.
I did not like the TS issue reports and did not think they helped with learning the main points of the course
The course made me realize how important it is for society to focus on our youth.
–Having access to online lectures and transcripts was really helpful.
–the organization of blackboard and the course was great
–the study guides were always very helpful
–taking sides issues were interesting and the quizzes were fair however a big portion of what we are being graded on is the book. I
wish we would have spent more time talking about concepts in the book than the amount of time we spend on the taking sides
articles
Everything was laid out good.
The online lectures were not helpful. I think doing more in–depth lectures and not requiring a book would be great. The online
lectures are a watered down version of the book. I think one or the other would be sufficient. Also, the Taking Sides assignments
weren't helpful. The articles being compared never clearly contradicted each other and didn't always match what we were learning
in class. It was not helpful to the course.
Weekly lecture video did not help me learn but the transcript from them did. Study guides were helpful, however, I felt overwhelmed
by how much content was on them when a lot of it was not on exams. More precise study guides would be more beneficial.
Sometimes in–class lectures felt very repetitive.

2019 Spring -- SOC 352 01 PULLM -- Confidential

13/17

Student Effort and Responsibility
How often did you do the following to learn in this course SOC 352.01-11266 Youth and Society ?
Count Mean Median SD

Always/
Usually

%

Sometimes %

Rarely/
%
Never

I was self-motivated to learn this course material.

33

4.3

4.0

0.8

27

8
2
%

6

1
8
%

0

0
%

I sought assistance when I needed it.

30

4.2

4.5

1.0

25

8
3
%

3

1
0
%

2

7
%

I invested enough time and energy to meet/exceed
the course requirements.

33

4.5

5.0

0.7

30

9
1
%

3

9
%

0

0
%

I participated actively and contributed thoughtfully to
course sessions.

33

4.2

4.0

1.0

27

8
2
%

4

1
2
%

2

6
%

I attended course sessions and/or individual
appointments.

33

4.5

5.0

0.6

31

9
4
%

2

6
%

0

0
%

Overall, I gave my best possible effort to learning in
this course.

33

4.4

5.0

0.7

30

9
1
%

3

9
%

0

0
%
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How often did you do the following to learn in this course SOC 352.01-11266 Youth and Society ?
1. I was self-motivated to learn this course material.

Statistics

2. I sought assistance when I needed it.

Value

Statistics

Value

Response Count

33

Response Count

33

Mean

4.3

Mean

4.2

Median

4.0

Median

4.5

Standard Deviation

0.8

Standard Deviation

1.0

3. I invested enough time and energy to meet/exceed the course
requirements.

Statistics

Value

4. I participated actively and contributed thoughtfully to course
sessions.

Statistics

Value

Response Count

33

Response Count

33

Mean

4.5

Mean

4.2

Median

5.0

Median

4.0

Standard Deviation

0.7

Standard Deviation

1.0

5. I attended course sessions and/or individual appointments.

Statistics

6. Overall, I gave my best possible effort to learning in this course.

Value

Statistics

Value

Response Count

33

Response Count

33

Mean

4.5

Mean

4.4

Median

5.0

Median

5.0

Standard Deviation

0.6

Standard Deviation

0.7
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Typically, how much time per week did you spend on this course outside of class?
1. Typically, how much time per week did you spend on this course
outside of class?

Statistics
Response Count

Value
33

What else could you have done, or done differently, to increase your learning in this class?
Comments
the only thing i had a hard time with in this class was studying, so i would just spend more time studying
Instead of watching the videos, read the transcripts and take notes from them because I didn't realize how much information was in
them until week 15.
Read the book in fuller detail as well as pay more attention to the online lecture that was due before class
Put more time and effort into studying and really understanding the material
Took more notes it class
I could have kept up with the class readings more.
been more on top of the readings
Taken more notes in class
I would have tried to attend more of the review sessions for the exams.
Read the textbook because everything in this course was basically self taught.
attended sessions
Utilize his office hours more.
I could have attended and payed attention more in the lectures
Participated more
Nothing.
Focused more on the quizzes and taken more notes on the TS issues
I could have read the chapters in the book to help me understand the concepts.
Paid more attention in lecture.
I could have done better at reading the weekly reading so I could have done better on weekly quizzes.
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End of Report
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Agricultural Economics and
Rural Sociology
Agricultural Sciences Bldg. Rm 39
875 Perimeter Dr. MS 2334
Moscow, ID 83844-2334
208-885-6262

Equity and Diversity Statement
Very early on in my education, I realized the imbalance in society's educational opportunities. As
early as my high school days, I began volunteering my time helping those from disadvantaged
backgrounds find success with their education. As a teenager, I tutored students from diverse
backgrounds, primarily those of elementary age, assisting them with their schoolwork. While
completing my undergraduate degree in sociology, I sought similar opportunities, including tutoring
minority and underprivileged students in preparation for college entrance exams. I pursued these roles
because I recognized the power and importance of education.
Upon the completion of my undergraduate degree, in which I sought every opportunity to learn more
about diversity and inequality, I continued in my efforts to bring education to those in need. I worked
as an English teacher in the Marshall Islands and American Samoa. As a volunteer for WorldTeach,
I worked tirelessly in difficult conditions to reach those from a variety of backgrounds that were very
different from my own. My desire to undertake these positions as an educator abroad came upon the
realization of global inequalities and the necessity to reduce the global gap through the education of
girls and women. My appreciation for this specific avenue for change comes from my reading of
Nicholas Kristof and Sheryl WuDunn's important book Half the Sky: Turning Oppression into
Opportunity for Women Worldwide. This book inspired me to work to improve the conditions of
women on a global scale through education. It also motivated me to enter a field where I study
important global topics, such as international migration and international development, and the
condition of people from a variety of cultural and geographic backgrounds.
I remain committed to opening opportunities for learning at the college level. As a student of
sociology, I have tried diligently to understand the challenges faced by those from diverse racial,
ethnic, gender, and ability backgrounds, which extend far beyond the university classroom. I work
hard to find ways to make my teaching relevant to those from different backgrounds and aim to focus
on issues that impact people from a variety of socioeconomic circumstances and diverse cultural,
racial, and gender experiences.
In my future roles as an educator, I will welcome and encourage those from diverse backgrounds and
experiences into the classroom. I plan to pursue opportunities to make the university and academia
more inclusive. In all of my teaching opportunities, I search for ways to ensure that all voices and
opinions are heard. When the classroom setting does not allow it, I give students opportunities to
share opinions and views in other forums, be it online discussions or weekly reflective journals. These
other avenues for sharing have allowed me to make my courses more welcoming and inclusive to
those who may not feel confident or comfortable sharing their views and experiences in a classroom
setting.
In conclusion, I believe that academia has a long distance to go before it is as diverse as our society
and even further to go to reach true inclusivity. I embrace and seek out any opportunity to play a role
in making the university and education more welcoming to all.
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